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ABSTRACT The National Qualifications Framework Act (NQF Act 67) changed the landscape of professional
bodies in the South African (SA) education and training system substantially by mandating the South African
Qualifications Authority (SAQA) to recognise professional bodies and to register their designations on the National
Qualifications Framework (NQF). This study endeavoured to critically look at the roles and responsibilities of
professional bodies as dictated by SAQA, against existing literature on the role of professional bodies, to determine
what should be the role of professional bodies in the new SA education and training system. The research approach
was quantitative and non-probability sampling, consisting of convenience and judgemental sampling techniquewas
used to collect data using online questionnaires. The findings reveal that the impact of the implementation of the
NQF Act had been very positive, and professions and professional bodies enjoy increased status and recognition,
and that there is also a minimum standard for professions and professionals. Further, professional bodies will
continue to play the traditional role in the new NQF landscape. Many professional bodies now have a formal
constitution and their focus on life-long learning through continuous professional development (CPD) has increased,
as has the award of professional designations.

INTRODUCTION

The South African (SA) National Qualifica-
tions Framework (NQF),which was established
through promulgation of the South African Qual-
ifications Authority (SAQA) Act in 1995, was
conceptualised as an all-encompassing educa-
tion and training system, where all sectors and
levels of education and training are included
(Blom 2006: 27).  The objectives of the NQF are
to create an integrated national framework for
learning achievements and to enhance access to,
and mobility and quality within, education and
training (SAQA Act 1995). The SAQA Act of 1995
did not stipulate a specific role for professional
bodies in the education and training system, and
there was no legislation regulating the role of pro-
fessional bodies, except individual Acts govern-
ing specific statutory professional bodies (Coun-
cil on Higher Education(CHE) 2002: 41).

The quality assurance model of the NQF re-
quired the establishment of a number of Educa-
tion and Training Quality Assurance bodies
(ETQAs) responsible for the ‘monitoring and
auditing [of] achievements in terms of national
standards or qualifications’ (Keevy 2005: 10). A
number of professional bodies chose to apply

for ETQA status under the SAQA Act No. 58, of
1995and, ETQA Regulations No. 1127, of 8 Sep-
tember 1998 and these bodies had, for the pur-
poses of obtaining and retaining ETQA status,
to comply with the ETQA Regulations (CHE
2000: 41). However, by 1999, two years after
SAQA’s establishment and four years after the
SAQA Act (SAQA 1995) had been passed, South
Africa started to engage ‘in a somewhat prema-
ture review process that would persist, without
significant closure, well into the next decade’
(Keevy 2005: 17). In essence, the NQF review
was aimed at ‘streamlining and accelerating’ the
NQF and its implementation.  Following the NQF
review, the NQF Act 67 of 2008 replaced the
SAQA Act 58 of 1995, and brought about signif-
icant changes to the South African education
and training landscape, inter-alia, it mandated
the SAQA to recognise professional bodies and
to register their designations on the NQF.

In order to fulfil its function to recognize pro-
fessional bodies and register their professional
designations on the NQF, SAQA developed the
Policy and Criteria for Recognising a Profes-
sional Body and Registering a Professional
Designation for the Purposes of the National
Qualifications Framework Act, Act 67 of 2008
(hereafter referred to as the Policy and Criteria
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for Professional Bodies). The aforementioned
document outlines the manner in which SAQA
intends to recognise statutory and non-statuto-
ry professional bodies for the purposes of its
mandate under the NQF Act 67 of 2008 (hereaf-
ter called the NQF Act), as well as the manner in
which professional designations from recogn-
ised professional bodies are registered on the
NQF. As of 31 July 2013, SAQA had formally
recognised a total of 55 professional bodies
(SAQA 2013). The formal recognition of profes-
sional bodies in terms of the NQF Act and the
‘Policy and Criteria’ document resulted in a de-
bate about the role of professional bodies in the
SA education and training system.

In light of the above, this study was under-
taken to address the objectives described
below.

Objectives of the Study

The objectives of this paper are to report on
the role that professional bodies could (and
should) play in the SA education and training
system, and also to compare the role and re-
sponsibilities of these bodies as proposed by
SAQA (in the Policy and Criteria document), to
that proposed in the literature and embedded in
the practice of most of these bodies. The paper
also briefly considersthe role that professional
bodies traditionally play worldwide and, com-
pare this to the requirements of professional
bodies in South Africa, as instituted by SAQA
through the Policy and Criteria for Professional
Bodies.

Literature Review

Louw (1990: 5) identified three approaches
to study the professions, namely the trait, func-
tionalist and critical studies approach. The trait
approach which, classifies the characteristics of
professions in a structured manner, suggests
identifying the ‘traits’ of a profession, thereby
making it possible to distinguish between pro-
fessional and non-professional occupations.
However, the traits approach is not without crit-
icism. Eraut (1994: 1) argues that ‘lists of ’traits’
do not help to resolve the problem of definition
because inter-alia, lists are inclined to be based
on the author’s view of what constitutes the
most salient features for high-status professions,
there was no general agreement on which traits

were regarded most important, and also that traits
could be ‘culturally specific’ and thus not gen-
erally applicable across different countries. Nev-
ertheless, Louw (1990: 8) maintains that despite
the criticisms against the trait approach, ‘it is
difficult to escape thinking in terms of charac-
teristics in some way or the other if one wants to
define a profession’.

The functionalist approach assumes that
professions fulfil certain fundamental needs in
society, and implies that the more fundamental
the need, the higher the value that society plac-
es on the services rendered by that particular
profession (Louw 1990: 8).  One example of this
would be the medical profession, which ap-
proach implies social unity by making use of
professional expertise and knowledge. More re-
cently, critical studies focus on the economic
and political dimensions of professions, and
work done by researchers in this area reflects
the political influence of the professions, its re-
lation to the political and economic elite and
government, and its relation to the market and
class system (Louw 1990: 10).

SAQA, although not offering a definition of
the concept ‘profession’ does seem to have
aligned itself with the traits approach, as is evi-
dent from the list of criteria that it requires to be
met by organizations and institutions whichap-
ply for professional recognition status (SAQA
2012: 6). Taking SAQA’s list of criteria into ac-
count, the traits approach seemed to give the
most structured and quantifiable theoretical
framework for understanding the professions.
Thus, in the present paper, the researchers de-
cided to use the trait or attribute approach as a
framework for understanding professions and
professional bodies.

While there is considerable agreement on the
elements that make up a profession, neither of
these definitions are all-encompassing, and the
best definition would be one that combines the
knowledge, skills and requirements for research,
education and training, with the status and re-
muneration aspects, and include the aspects of
commitment to public service and high ethical
standards. Having reviewed the views of sever-
al researchers, inter-alia, the Australian Council
of Professions (2013), it became evident that in
general, five common traits or themes emerge in
the definition of a profession, namely, special-
ized knowledge, ethics and public service, sta-
tus prestige and power, autonomy and judge-
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ment, and  formal professional association. By
drawing on the themes which emerged from a
review of the literature, the researchers devel-
oped a working definition for the purposes of
this study, namely, A profession is a group of
professionals, organised through a system of
self-regulation, with special knowledge and
skills built on specific research, education and
training, that adheres to a set of ethical stan-
dards and that enjoys a particular social sta-
tus or authority based on this status, allowing
them to exercise professional judgement.

Having defined a profession, we now con-
sider the professional body which according to
SAQA (2006), is a body appointed to represent
a recognised ‘community of expert practitioners’
and as such it devises, informs, monitors and
continually updates the benchmark standards
of competence, both academic practical and eth-
ical, required in the practice of the profession
for which it is responsible. SAQA also requires
that professional bodies be ‘a legally constitut-
ed entity with the necessary human and finan-
cial resources to undertake its functions, gov-
erned either by a statute, charter or a constitu-
tion and compliant with and adheres to good
corporate governance practices’ and ‘prohibit
unfair exclusionary practices.’ SAQA (2012: 6)
outlines the following functions for profession-
al bodies:  protecting the public interest, devel-
oping, awarding, monitoring and revoking its
professional designations, submission of a list
of members to SAQA, setting criteria for, pro-
moting and monitoring continuing professional
development (CPD), and publishing and enforc-
ing a code of conduct for its profession.

While SAQA’s definition refers to the exper-
tise element, stating that a professional body is
‘a body constituted to represent and/or regu-
late a recognised community of expert practitio-
ners’, this role is not explicitly prescribed in the
functions that SAQA would require profession-
al bodies to perform. As previously stated, it is
not listed as one of the criteria for recognition of
a professional body, and as such, professional
bodies also do not have to submit proof of their
‘special body of expert knowledge’ as part of
the application process for recognition (SAQA
2012: 6). This may be because of the fact that
SAQA does not seem to want to make a clear
differentiation between professions and occu-
pations for the purposes of this process, since

SAQA’s definition of professional bodies in-
cludes occupational bodies (SAQA 2012: 3).

From a brief review of the literature, inter-
alia, Abdullah and Threadgold (2007), Mc
Quoideet al.(2007), and SAQA (2012), the fol-
lowing words were commonly used to capture
the role of a professional body:  formal consti-
tution, represent professionals, specialized
knowledge, ethics and public service, profes-
sional designations and licensure, status, pres-
tige and power, and continuous professional
development.

Having defined and explored the concepts
profession and professional body, the research-
ers  now consider the concept ‘professional des-
ignation’, which according to SAQA (2012: 3)
‘indicates registration of the individual with a
professional body, and, where relevant, the right
to practice in the particular field of expertise gov-
erned by the professional body.”SAQA man-
dates professional bodies to develop, award,
monitor and revoke its professional designations
in terms of its own rules, legislation and/or inter-
national conventions. Through the enforcement
of CPD, professional bodies give the public, the
sector and the government confidence that in-
dividual professionals will be striving to contin-
uously improve their skills, knowledge and ex-
pertise to offer the highest quality and exempla-
ry professional services. SAQA (2012) also re-
quires professional bodies to set criteria for, pro-
mote and monitor continuing professional de-
velopment (CPD) for its members to meet the
relevant professional designation requirements.
The professional body in effect acts as a ‘com-
munity of practice’, creating a platform for shar-
ing information and experiences with the group
so that the members can learn from each other,
and have an opportunity to develop themselves
personally and professionally (Lave and Wenger
1991).  A community of practice develops around
a shared activity or profession and a profession-
al identity is the glue that binds the community
together.

While it seems preferable for a number of
reasons, that professionals organise themselves
and that the professional body space is self-
regulatory, it is according to Jütte et al. (2011:
14) ‘difficult to be against the arguments for pro-
fessionalization that are put forward through
policy,’ The regulation of professions may be in
line with their interests but also in some cases in
conflict to them (Council for Built Environment
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2011: 25). Professional self-regulation, being
understood as a regulatory model which enables
government to have some control over the prac-
tice of a profession and the services provided
by its members (Balthazard 2010: 1) seems to be
a solution. Self-regulation in this context is based
on government confirming the authority of a
professional body to regulate the activities of
its members by granting self-regulating status.

The South African government is not alone
in its attempts to regulate professional bodies
and their work through a formal system of self-
regulation. For example, Professions Australia
whichis a national organisation of professional
associations in Australia, also has as its main
purpose ‘the advancement and promotion of
professionalism for the benefit of the communi-
ty’ (Australian Council of Professions 2013).In
its resolution on market regulation and competi-
tion rules for the liberal professions, the Euro-
pean Parliament concluded that ‘from a general
point of view, rules are necessary in the specific
context of each profession, in particular those
relating to the organisation, qualifications, pro-
fessional ethics, supervision, liability, impartiali-
ty and competence of the members of the profes-
sion or designed to prevent conflict of interest
and misleading advertising, provided that they
give end users the assurance that they are pro-
vided with the necessary guarantees in relation
to integrity and experience, and do not constitute
restrictions on competition’ (Randall 1993: 1).

The brief literature reviewed on professions,
professional bodies and the use of a professional
designation, has shed light on the definition and
internationally accepted understanding of the
aforementioned concepts. In line with the ob-
jectives of thepaper, to explore the ‘changing’
role of professional bodies in SA post the imple-
mentation of the SAQA Act (2012), the study
was conducted using the methodology outline
below.

METHODOLOGY

A quantitative approach was considered
more convenient and cost-effective (Field 2009:
145), and also useful in maintaining objectivity,
especially since the primary researcher is em-
ployed at a professional body and has working
relationships with many of the respondents
(McMillan and Schumacher 2006: 23). However,

some elements of qualitative research approach-
es were included by using open ended ques-
tions as it was considered valuable in enriching
the research results. The intention was to use the
open-ended questions as a ‘follow-up data col-
lection instrument pursuing exploratory aspects
of the analysis’ (Carvalho and White 1996: 19).

The fact that the respondents were based at
different centres all over the country motivated
the use of an online survey, which is easily ac-
cessible (Maree 2010: 145).The research instru-
ment used to conduct the survey was an online
survey tool, namely, Survey Monkey.The key
themes or traits pertaining to professions, pro-
fessional bodies and their role as identified from
the literature, were used to develop the research
questions which were aimed at exploring the
opinions of professional body representatives
regarding the impact of the NQF Act (2012) on
the functioning of professional bodies, and also
in establishing the situation before and after the
implementation of the NQF Act, for example
whether individual professional bodies offered
education and training prior to and after the im-
plementation of the NQF Act, and whether there
was a significant growth in membership of indi-
vidual professional bodies after the implemen-
tation of the NQF Act.

The questionnaire comprised two sections
namely, demographic or background questions
and questions with direct relevance to the role
of professional bodies. The close-ended ques-
tions were designed in the form of a 5-point Lik-
ert scale, and the points were labeled appropri-
ately, for example, 1 = Extremely important; 2 =
Very important; 3 = Moderately important; 4 =
Not very important; 5 = Not important at all.

The questionnaire was pilot tested among a
small group consisting of a colleague who un-
derstood the professional body space, a senior
member of a professional body, and two aca-
demics (research experts) who understood the
professional body environment. Changes made
after the pilot testing included the elimination of
unnecessary duplication of questions, by de-
veloping matrix questions.

The target population included representa-
tives of the 54 professional bodies who were
formally recognized by SAQA in terms of the
NQF Act  as at 31 July 2013; representatives of
professional bodies not yet recognized by
SAQA, the management and staff of SAQA, and
the Quality Council for Trades and Occupations
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(QCTO) involved in the administration of pro-
fessional bodies.

A total of  201 questionnaires were distribut-
ed electronically, and 53 responses were collect-
ed from 38 different organisation, representing
50% of the target population. The response rate
was regarded as being adequate, especially in
view of the fact that most respondents were
members of senior management. The question-
naires were also sent to 64 bodies, comprising
52 recognised professional bodies, and 12 bod-
ies not (yet) recognised by SAQA, and 12 offi-
cials from government/oversight institutions.

The pilot study confirmed the ‘face validity’
of the questionnaire. By including all 54 recogn-
ised professional bodies as well as an additional
group of 12 bodies that were not as yet recogn-
ised or were in the process of applying for rec-
ognition, the researchers were of the view that
the external validity of the study would be
strengthened, and the general applicability of
the study would increase.

For research of a quantitative nature to be
regarded as reliable, it must demonstrate that, if
it was carried out on a similar group of respon-
dents in a similar context, then similar results
would be found (Cohen et al. 2000: 117). One of
the ways to test this, was to look at the consis-
tency between responses; if a respondent had
for example responded very positively to ques-
tion 14 and very negatively to question 20, which
in essence tests the opinion of the respondent
on the same issue, it could have been an indica-
tion that the question was not clear and this
could impact on the test-retest reliability of the
study. Although there were one or two such cas-
es, for example, where one respondent complains
about government interference in the open-end-
ed response, but stated that professional bod-
ies should be government-regulated, this seemed
to be an isolated case.

RESULTS

Although the vast majority (78.3%) of the
respondents represented professional bodies
formally recognised by SAQA, non-recognised
bodies and statutory oversight bodies were also
adequately represented. For instance, those who
were self-employed represented 8.11% of the
respondents; statutory body playing an over-
sight role 8.11%;professional body that does
not intend to apply for SAQA accreditation

2.70%; and professional body that applied for
SAQA accreditation 2.70%.

It became evident that respondents rated the
‘specialised knowledge and expertise’ trait the
highest, with ‘professional ethics and commit-
ment to public service’ second. ‘Professional
autonomy and judgement’ and ‘professional
association’ received a joint third place, while
‘status and prestige’ was rated least important.It
was also ascertained that only two professional
bodies (out of the 24 that responded to this
question)which indicated that they had been
delivering specialised education and training
prior to the implementation of the NQF Act, are
no longer doing this. The other bodies seem to
continue with ‘business-as-usual’. This was later
confirmed through a follow-up question regard-
ing the nature of the education and training of-
fered by professional bodies, indicating that
most professional bodies were not been offer-
ing ‘whole’ qualifications in the past. It seems
therefore, that professional bodies are not neg-
atively affected by the new prohibition on offer-
ing of qualifications.

The majority (51.4%) of professional bodies
had not been formally constituted prior to the
implementation of the NQF Act. Although the
majority (40.5%) of the respondents indicated
that less than 20% of their income was derived
from education and training, the vast majority
(71.1%) indicated that professional bodies
should be allowed to offer education and train-
ing in their field of expertise and operation.

Table 1 reflects that with the exception of
‘rendering public service,’ the overall majority
of respondents regarded the roles of profession-
al bodies outlined in the table,as being very
important.

With regard to the respondents’ perceptions
of the status and prestige of professionals prior
to the NQF Act, the vast majority (83.7%) indi-
cated that they did enjoy some status and pres-
tige prior to the NQF Act, and 97.3% also indi-
cated that the NQF Act had a positive impact on
the status and prestige of professionals.

In terms of the impact of the NQF Act on the
importance of membership of a professional
body, it became evident that the vast majority
(83.2%) of respondents indicated that it was high.
Although the respondents indicated the mem-
bership of their professional bodies had grown
significantly since the implementation of the
NQF Act and associated ‘Policy and Criteria,” a
significant group (36.8%) of the respondents
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indicated that the increase was not directly at-
tributable to the NFQ Act.

The overwhelming majority (86.8%) of re-
spondents indicated that the NQF Act and re-
sultant recognition of professional bodies hada
positive impact on their operations. Although
28.9% of the respondents believed that they
should self-regulate, the vast majority (65%)
indicated that there should also be oversight
by government. With regard to the impact of
the NQF Act on ethics and disciplinary prac-
tice, only 27 % of the respondents indicated
that it had no impact. The vast majority (86.8%)
of respondents indicated that professional des-
ignations were important prior to the NQF Act
and, this majority also indicated that the NQF
Act had re-emphasized the importance of pro-
fessional designations.

Finally, the other functions that profession-
al bodies should perform as indicated by the
respondents included:  standards setting/input
into curricula; quality assurance/ accreditation
of academic institutions; networking with other
bodies; provide recognised education and train-
ing; manage a repository of knowledge; advis-
ing SAQA on matters related to the professions

DISCUSSION

The respondents strongly agreed with the
‘specialised knowledge and skills’ traits asbe-
ing essential elements of a ‘profession’, with
‘ethics and public service’ in a strong second
place. However, while ensuring that a body of
specialised knowledge and expertise is rated very
highly as a function that professional bodies
should play, the ‘how’ of this role is not yet
clear. With SAQA’s ‘Policy and Criteria’ prohib-
iting professional bodies from delivering educa-
tion and training (whole qualifications), this is
not a route open to professional bodies in South

Africa. Professional bodies do however agree that
they have a responsibility in this field and most
respondents have also indicated ‘standards set-
ting’ or curriculum design as well as ‘quality as-
surance’ or accreditation of providers, as func-
tions that professional bodies should be perform-
ing. While SAQA’s ‘Policy and Criteria’ are not
prescriptive about the ‘body of knowledge’ trait
of professions, its definition of professional bod-
ies require them to be  ‘expert practitioners’.

Since only 25 professional bodies indicated
that they had previously managed Continuous
Professional Development (CPD), whilst 32 in-
dicated that they are only doing so now (after
the implementation of the NQF Act). This is an
indication that many bodies are quite new at
administering CPD and also, that many members
of professional bodies are new to adhering to
CPD requirements.

The issue of career advice, a function intro-
duced by the ‘Policy and Criteria’ for Profes-
sional Bodies, was deliberately not mentioned
as a function by the researchers, as it was not
referenced anywhere in the literature on profes-
sions or professional bodies. It is interesting to
note that none of the respondents mentioned
this as a possible additional function either, al-
though, this role may already be performed by
the professional bodies in a variety of ways.

Since all professional bodies would have
been required by SAQA in terms of the ‘Policy
and Criteria’ for Professional Bodies, to have
formal constitutions in place before they are rec-
ognized, they would have had to develop formal
constitutions if they did not currently have one.
This may have been an unintended (positive)
consequence of the new legislation, assisting
professional bodies in clarifying their goals and
focusing their efforts.

It emerged that a number of professional
bodies had been involved in the delivery of ed-

Table 1:  The Importance of the role of professional bodies

Response options    Very   Fairly   Slightly   Not very      Not
important important important important important

    at all

Acquiring specialised knowledge and skills 78.95% 18.42% 0% 2.63% 0%
Awarding professional designations or ‘licence 76.32% 7.89% 7.89% 2.63% 5.26%
  to practice’ to professionals
Upholding professional ethics and the protection 84.21% 13.16% 0% 2.63% 0%
  of the public
Rendering a public service 55.26% 31.58% 10.53% 2.63% 0%
Representing the profession that it serves 86.84% 10.53% 2.63% 0% 0%
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ucation and training prior to the NQF Act. Of
particular interest, are those bodies that have
been involved in the delivery of full qualifica-
tions, since this is no longer allowed under the
NQF Act and associated Policy and Criteria for
Professional Bodies. As expected, some of the
professional bodies which were no longer al-
lowed to offer full and part qualifications indi-
cated that the NQF Act had impacted negatively
on their operations. However, in general, respon-
dents were largely positive about the impact of
the NFQ Act on education and training in their
sectors, since most professional bodies will con-
tinue with the delivery of non-accredited short
training courses for CPD purposes and that this
is a good income source.

CONCLUSION

The findings strongly support the signifi-
cance of traditional traits of professions and pro-
fessional bodies, and most respondents also
rated the traditional roles of professional bodies
as, as ‘very important’. This confirms that pro-
fessional bodies in South Africa will continue to
play the role ‘traditionally’ played by profes-
sional bodies. It became apparent that profes-
sional bodies valued two aspects in particular,
namely, that there is now formal recognition for
professions that had not necessarily enjoyed
great status and recognition before, and that
there is now a formal ‘minimum standard’ for
professions and professional bodies.

Furthermore, a need for professional bodies
to remain very close to the delivery of qualifica-
tions became apparent. Other interesting con-
sequences of the legislation seem to be that
many professional bodies had to develop for-
mal constitutions (for the first time) before ap-
plying for recognition, and that continuous pro-
fessional development is now enjoying much
more attention, due to requirements of the Poli-
cy and Criteria for Professional Bodies. Contrary
to expectations, membership of professional
bodies had not grown significantly due to the
implementation of the NQF Act, nor did mem-
bers holding professional designations increase
drastically.

Many of the professional bodies are not ex-
perienced in administering CPD and awarding
professional designations. Some of the profes-
sional bodies are already working with the Qual-
ity Council for Trades and Occupations in terms

of standards setting and quality assurance. How-
ever, as many of the professional bodies men-
tioned this as additional functions, it seems that
there is still a lack of awareness of the role that
they (professional bodies) could and should
play in the trade and occupations space. Profes-
sional bodies, having expressed a wish to be
involved in both standards setting (curriculum
development) and quality assurance (accredita-
tion of providers of education and training), are
not prevented from doing so by any regulations
and the Policy and Criteria in fact mentions this
very specifically as something that professional
bodies ‘may’ do.

RECOMMENDATIONS

Since professional bodies are generally of
the view that the impact of the NQF Act is favour-
able and that they appreciate SAQA’s ‘light
touch’ approach which allows for much freedom
in terms of self-regulation, this should be re-
tained. At the same time, caution needs to be
taken so that this process does not become a
mere ‘tick-box’ exercise, but is one that is aimed
at enhancing the quality of education and train-
ing and professionalism.  For example, the issue
of ‘specialised knowledge’ is not clearly ad-
dressed as one of the criteria for becoming a
professional body, yet it is regarded by both the
literature and the empirical study, as the single
most important trait of a profession and profes-
sional body.  If the traits approach is followed,
as SAQA has been doing through the applica-
tion of its Policy and Criteria, this most impor-
tant trait, that of a body of knowledge, should
receive more attention, both from SAQA and
from the professional bodies themselves.

While some of the professional bodies have
already been involved with QCTO processes and
some ‘accredit’ providers of education and train-
ing for professional designation purposes, oth-
er bodies have not embraced this opportunity
as yet. The QCTO may need to do more advoca-
cy in this regard, and also ‘train’ professional
bodies on the actual ‘how to’.
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